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This policy provides guidance to all adults working within the school whether paid, voluntary, directly employed by the school or by a third party

Introduction 

At Kensington Primary School we follow the THRIVE programme to support our pupils in developing their social and emotional skills that are essential for life and learning.

Thrive teaches that all children need to have the experience of an adult providing them with a secure base and calming them when they are physiologically dysregulated. In school we do this by embedding the work of psychologist Dan Hughes and the PACE (Playful, Acceptance, Curiosity and Empathy) model and VRF’s (Vital Relational Functions).
PACE 
Playfulness - sensitive and appropriate playfulness helps the child feel safe and promotes positivity

Acceptance - unconditionally accepting the child makes them feel safe, secure and loved 

Curiosity: genuine and non-judgemental interest in the child helps them become aware of their inner life 

Empathy: demonstrating compassion for the child and their feelings supports the child’s sense of self-worth
VRF’s
The VRF’s represent the key techniques that we consciously apply in relationships.

Attunement: matching the energy of the child with non-verbal, prosodic, energetic and behavioural communication 

Validation: acknowledging the validity of the feelings the child is experiencing 

Containment: predictability, routine and experiencing safety and security both relationally and environmentally 
Regulation: transforms what was too much to bear alone into an experience that can be tolerated together
Managing Behaviours relationally: A Thrive Approach
We at Kensington Community Primary School strive to demonstrate a relational approach to supporting social and emotional development and behaviour based on the following six principles: 
1. We understand behaviour communicates unmet needs and can separate the child/young person from their behaviour. 
2. We understand that each developmental stage has a range of typical behaviours which provide opportunities for adults to role-model and explicitly teach appropriate behaviours. 
3. We provide containment, predictability and routine to build a sense of safety in the emotional and physical environment. 
4. We encourage children/young people at our setting to become accountable for their actions and the impact they may have on themselves and others, promoting a solution-focused approach to changing future behaviours. 
5. We keep in mind that we are the adults and the children/young people are still growing, learning and developing. 
6. We seek to restore relationships and change behaviours rather than punish the actions a child may have taken. 
Supporting Behaviour

Staff will

· take time to recognise and record positive behaviours and attitudes and reward success 
· try to catch children and young people doing the right thing and enhance this 
· engage in establishing the non-negotiable and negotiable rules at the start of the academic year and re-visit these regularly 
· focus on the values, rights and responsibilities of the school when establishing these boundaries in conversation with children and young people 
· remind children and young people that their actions impact on others and that they have a responsibility to safeguard others’ rights 
· seek both resolution and learning when dealing with incidents 
· consider how our actions and words help and give children and young people time and space to resolve the situation 
· keep in mind that children and young people benefit from a clear structure (containment) within which to learn
· use sanctions only as a form of appropriate, proportionate and positive intervention
· keep in mind that any sanction used is to resolve rather than escalate a situation whilst preserving the dignity of all involved. 
De-escalating behaviours

We have a focus on supporting children to make positive behaviour choices and empowering them to understand the impact of their choices, both positive and negative. As we all the above PACE and VRF’s staff also use de-escalation strategies in supporting children to manage their behaviours. Although there are lots of examples of how to de-escalate behaviours e.g. distraction, humour, giving space, taking a child to a safe space and listening. Our de-escalating strategies in school are individual to the child and based on their need, development and understanding. 
Handing intervention

In some cases, there is a need for positive handing due to the nature of the behaviours being presented. This being where a child is posing a danger to themselves, others and/or property.

Positive handling should be applied as an act of care and control with the intention of re-establishing verbal control as soon as possible and, at the same time, allowing the pupil to regain self-control. It should never take a form which could be seen as a punishment. 

All staff are trained to understand what reasonable force means and have read this guidance as a support. All staff are authorised to use reasonable force in applying positive handling, although there is no absolute definition of this, as what constitutes reasonable force depends upon the particular situation and the pupil to whom it is being applied. However, as a general rule, only the force necessary to stop or prevent the behaviour should be used, in accordance with the guidelines below. 

There are some forms of physical intervention, which may involve minimal physical contact, such as blocking a pupil’s path or the staff member physically interposing him or herself between the pupil and another pupil or object. However, in some circumstances, direct physical contact may be necessary. In all circumstances other methods should be used if appropriate or effective positive handling should be a last resort. 

When positive handling becomes necessary: 

Do 

· tell the pupil what you are doing and why 

· Use the minimum force necessary 

· Involve another member of staff if possible 

· Tell the pupil what s/he must do for you to remove the restraint (this may need frequent repetition) 

· Use simple and clear language 

· Hold limbs above a major joint if possible e.g. above the elbow Relax your restraint in response to the pupil’s compliance

Don’t

· act in temper (involve another staff member if you fear loss of control)

· involve yourself in a prolonged verbal exchange with the pupil 

· attempt to reason with the pupil 

· involve other pupils in the restraint 

· touch or hold the pupil in sexual areas 

· twist or force limbs back against a joint, bend fingers or pull hair 

· hold the pupil in a way which will restrict blood flow or breathing e.g. around the neck, 

After a positive handling intervention has been used
There is a need for debriefing after the incident both for the staff involved and the pupil.

A member of the leadership team should be informed of any incident as soon as possible. Arrangements for debriefing once the situation has stabilised should be made with those involved. An appropriate member of the teaching staff should always be involved in debriefing the pupil involved and any victims of the incident should be offered support, and their parents informed. A chronology of the event must be recorded by all involved on CPOMS. 
Partnership with home

We work as a team to support the pupils in our setting as they grow and develop socially and emotionally. We actively promote a partnership with parents/carers and other agencies, (where appropriate). Parents/carers would always be informed of any incidents of positive handing and where deemed appropriate either a behavioural support plan or a risk assessment would be implemented. 
Complaints

Any complaints around the use of de-escalation or positive handling should follow the school’s complaints policy. 
