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This statement details our school’s use of pupil premium (and recovery premium) funding to help improve the attainment of our disadvantaged pupils. 
It outlines our pupil premium strategy, how we intend to spend the funding in this academic year and the outcomes for disadvantaged pupils last academic year.
School overview
	Detail
	Data

	Number of pupils in school 
	523

	Proportion (%) of pupil premium eligible pupils
	51%

	Academic year
	2025/2026

	Date this statement was published
	3/12/2025

	Date on which it will be reviewed
	September 2026

	Statement authorised by
	K. Davies

	Pupil premium lead
	S. Berry

	Governor / Trustee lead
	M. Mason


Funding overview
	Detail
	Amount

	Pupil premium funding allocation this academic year
	£397,071

	Recovery premium funding allocation this academic year

	Included in the total cost

	Pupil premium funding carried forward from previous years 
	£0

	Total budget for this academic year
	£397,071


Part A: Pupil premium strategy plan
[bookmark: _Toc357771640][bookmark: _Toc346793418]Statement of intent
	As a school we recognise that high quality classroom teaching is paramount and that this is proven to have the greatest impact on ensuring pupils reach their full potential. We will ensure teaching and learning opportunities are designed to meet the pupil’s individual needs, so that pupils can reach their full potential and achieve at least in line with national expectations as an identified group. 
Kensington Primary School addresses issues which arise for socially disadvantaged pupils, but we recognise that not all pupils who receive free school meals will be economically  disadvantaged and that not all vulnerable pupils will receive funding, therefore we strive to use Pupil Premium to support all pupils regardless of the challenges of the background and ensure that pupils (including those that are working above expected) are challenged to make good progress and achieve high attainment across all subject areas.
Our Pupil Premium Strategy Plan addresses pupils’ individual academic and pastoral needs. Academically the plan focusses on reading, to ensure progress in all areas of the curriculum including writing and mathematics, and reducing the gap to the expected National Standard. Pastorally we support and encourage disadvantaged pupils to be good attenders and have used Pupil Premium funding to support focussed and whole school attendance initiatives. We direct a portion of the funding to support the development of children’s mental health and well-being, specifically targeted support using outside agencies to deliver known programmes.
To achieve our academic objectives, we use Pupil Premium funding in two main areas, firstly, to improve the quality of the teaching and learning in every classroom through the delivery of high quality CPD for both teachers and teaching assistants. We ask teachers to challenge their practice to ensure that the learning opportunities planned for our children on a daily basis are appropriate and support the children to make consistent and sustained progress during their time in our school. The second method is through targeted academic support which can be delivered by teachers or teaching assistants and can be either 1 to 1 or work in small groups no larger than 6. 
To ensure that teaching is as effective as possible we use diagnostic assessments and adaptive teaching with measurable impact by using data to evaluate pupils’ progress. We continually evaluate the effectiveness of projects and strategies and the impact they are having on pupils’ progress and are therefore able to be adjusted as necessary. To identify strategies and support we have drawn on evidence-based research such as the Education Endowment Foundation (EEF). This has allowed us to allocate funding to the most effective interventions and strategies which have the most significant impact on improving achievement.


Challenges
This details the key challenges to achievement that we have identified among our disadvantaged pupils.
	Challenge number
	Detail of challenge 

	1
	Key stage 2 attainment for the expected standard for writing was significantly below national and in the lowest 20% in 2025

	2
	Key stage 2 attainment for the expected standard for mathematics was significantly below national and in the lowest 20% in 2025

	3
	Key stage 1 attainment of the expected standard for mathematics was significantly below national and in the lowest 20% in 2025

	4
	18.94% who were eligible for pupil premium were classified as a persistent absentee in the academic year 24/25

	5
	29 out of the 89 pupils who are on our SEN register as well as pupil premium are on it for their social, emotional and mental health needs

	6 
	Children who have multiple barriers to learning. 89 of children who are on the SEND register and are also Pupil Premium and 33 of these are also EAL 10 of these children have EHCPS


[bookmark: _Toc443397160]Intended outcomes 
This explains the outcomes we are aiming for by the end of our current strategy plan, and how we will measure whether they have been achieved.
	Intended outcome
	Success criteria

	More pupil premium pupils will be reaching ARE in writing in each year group
	More children in each year group will reach the expected standard using the children`s starting points in the Autumn term

	More pupil premium pupils will be reaching ARE in mathematics in each year group
	More children in each year group will reach the expected standard using the children`s starting points in the Autumn term

	The percentage of PA`s will reduce
	The percentage of disadvantaged pupils who are PA will decrease from last year 

	All PP and SEND children will be appropriately supported to ensure progress across the curriculum in school 
	Identified children will have adapted, supported and additional provision to help them achieve in all areas.


Activity in this academic year
This details how we intend to spend our pupil premium funding this academic year to address the challenges listed above.
Teaching (for example, CPD and retention)
Budgeted cost: £4,172
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Creative education
	Supporting high quality teaching is pivotal in improving children’s outcomes. Indeed, research tells us that high quality teaching can narrow the disadvantage gap. It is therefore hugely encouraging to see a host of new initiatives and reforms that recognise the importance of teacher quality such as the Early Career Framework and the new National Professional Qualifications. These exemplify a growing consensus that promoting effective professional development (PD) plays a crucial role in improving classroom practice and pupil outcomes.
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/effective-professional-development
	1,2,3,4,5,6

	New English planning training 
	Before providing feedback, teachers should provide high quality instruction including the use of formative assessment strategies

High quality initial instruction will reduce the work that feedback needs to do; formative assessment strategies are required to set learning intentions and assess learning gaps
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/feedback
	1

	Maths Hub/Maths Mastery
	Before providing feedback, teachers should provide high quality instruction including the use of formative assessment strategies

High quality initial instruction will reduce the work that feedback needs to do; formative assessment strategies are required to set learning intentions and assess learning gaps
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/feedback
	2,3

	Lesson Study
	Research carried out by the EEF found that `Lesson Study` was useful professional development; teachers that took part valued the opportunity to collaborate with colleagues in a structured way, and reported several changes to their practice as a result of the programme.
	1,2,3,4,5

	Together Trust SALT - Communication, Gestalt, Using Visuals
	Supporting high quality teaching is pivotal in improving children’s outcomes. Indeed, research tells us that high quality teaching can narrow the disadvantage gap. It is therefore hugely encouraging to see a host of new initiatives and reforms that recognise the importance of teacher quality such as the Early Career Framework and the new National Professional Qualifications. These exemplify a growing consensus that promoting effective professional development (PD) plays a crucial role in improving classroom practice and pupil outcomes.
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/effective-professional-development
	6

	Kinetic letters
	Supporting high quality teaching is pivotal in improving children’s outcomes. Indeed, research tells us that high quality teaching can narrow the disadvantage gap. It is therefore hugely encouraging to see a host of new initiatives and reforms that recognise the importance of teacher quality such as the Early Career Framework and the new National Professional Qualifications. These exemplify a growing consensus that promoting effective professional development (PD) plays a crucial role in improving classroom practice and pupil outcomes.
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/effective-professional-development
	1


Targeted academic support (for example, tutoring, one-to-one support, structured interventions) 
Budgeted cost: £ 154,212
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	An experienced teacher to carry out targeted phonics intervention in KS1 using our scheme as a platform to support the pupils’ phonic ability
	Research carried out by the EEF recognises that qualified teachers tend to get better results when delivering phonics lessons. The Teaching and Learning Toolkit states that if taught in this way it could have up to +5 months on attainment for any child. 
https://educationendowmentfoundation.org.uk/support-for-schools/school-improvement-planning/1-high-quality-teaching
	1

	Up to 2 teaching assistants across year groups to deliver IDL to a targeted group across the year group to improve reading and spelling ability
	Research carried out by the EEF showed that teaching assistants delivering targeted programme in one to one or small group settings shows a consistent impact on attainment of approximately 3 to 4 months. This should be brief and should happen 3-5 times a week.
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/teaching-assistants
	1



Wider strategies (for example, related to attendance, behaviour, wellbeing)
Budgeted cost: £238,687
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Thrive
	The impact of Thrive has been picked up by our Ofsted inspection. Inspectors have commented on the use of Thrive to help manage behaviour more effectively, in particular when used for early intervention, helping pupils become more open to learning.
	1,2,3,4,5,6

	Leaplets group intervention (BUSS training)
	BUSS (Building Underdeveloped Sensorimotor Systems) model.
This aims to give children a strong foundation in skills they may have not developed well earlier in their life (such as developing good core strength while learning to crawl). By working on these weaknesses it improves children's core strength, balance, co-ordination, tactile discrimination skills and emotional regulation. This then allows children further improve their skills built on these foundations such as handwriting and more advanced PE skills. As well as the ability to sit and listen and manage emotional and sensory challenges.
It is research based and involves games, activities and a sensorimotor circuit tailored to the needs of the particular children in the group which includes their parents. It uses a screening tool as well as pre, during and post group measures to monitor children's improvements. This looks at gross and fine motor skills, oral motor skills, emotional and sensory regulation.

	1,6

	Seedlings
	The Seedlings team support the emotional needs of pupils allowing them to develop, grow and to build their resilience. The Teaching and Learning Toolkit states that behaviour interventions can help the pupils progress by up to 4/5 months. 
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/behaviour-interventions
	5,6

	Desty Island
	1:1 with a trained teaching assistant
supporting Children’s Social, Emotional and Mental Well-being and Building Emotional Resilience.
By using cognitive behaviour management, the students learn how to self-monitor and reflect on the effectiveness of their regulation strategies.  This method allows students to move away from staff prompts to regulate and to assume personal responsibility in self-regulation which can help the pupils progress up to 7 months (Teaching and Learning Toolkit)
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/metacognition-and-self-regulation
	5,6

	Music
	Musical training helps develop language and reasoning, increased coordination, emotional development and a mastery of memorisation. Pupils learn to improve their work, develop a sense of achievement, go on to succeed in society, learn pattern recognition, and fine-tuned auditory skills. Music builds imagination and intellectual curiosity. Musical instruments can teach discipline. Music can provide preparation for the creative economy, and development in creative thinking. Music can develop spatial intelligence and improved self-confidence and pupils can learn teamwork and, responsible risk-taking.
(Taken from National Association for Music)
The Teaching and Learning Toolkit also recognises that pupils who engage with the arts can increase attainment by 3 months. 
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/arts-participation
	5,6

	Tame a Dragon 
	This raises confidence and self- esteem, improves general well-being and has a positive impact on learning and attainment. This type of intervention can have up to 4 months progress for the child. 
https://bussmodel.org/resources-and-research
https://educationendowmentfoundation.org.uk/early-years/toolkit/physical-development-approaches
	5,6

	Build a World
	· This raises confidence and self- esteem, improves general well-being and has a positive impact on learning and attainment. This type of intervention can have up to 4 months progress for the child. (Teaching and Learning Toolkit)
· https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
	5,6

	Cultural capital - trips
	· The EEF highlights the importance of Art participation, aspiration interventions, and outdoor learning interventions and the impact they can have on childrens progress
	

	Attendance rewards (Magic moments)
	Children who achieve 100% attendance receive an ice cream 
	5

	Therapy Dog
	Evidence from the EEF’s Teaching and Learning Toolkit suggests that effective SEL can lead to learning gains of 4 months over the course of a year. https://educationendowmentfoundation.org.uk/educa tion-evidence/guidance-reports/primary-sel 
Research into mindfulness practices in schools has an increasingly positive evidence base.
 In her evidence review paper, Professor Katherine Weare states that “(Mindfulness) Can reliably impact on a wide range of indicators of positive psychological, social and physical wellbeing and flourishing in children and young people. (Mindfulness) Shows promising emerging evidence for impacts on academic grades, on problem behaviour, and on physical health and wellbeing.”
	5,6


Total budgeted cost: £ £397,071
Part B: Review of the previous academic year

	Pupil Premium Strategy Report
School context 
Over the academic year of 2024/2025 we gained 29 new pupil premium children throughout the year. 
Intended outcomes 
More pupil premium pupils will be reaching ARE in reading, writing and mathematics in each year group
	Year 1
	Sept
	July
	Target
	Difference in the amount children eligible

	Reading 
	13/31 42%
	15/36  42%
	+/-0
	+5

	Writing 
	9/31    29%
	11/36   31%
	+2%
	

	Maths
	16/31   52%
	18/36     50%
	-2%
	

	Year 2
	
	
	
	

	Reading 
	11/25    44%
	11/27     41%
	-3%
	+2

	Writing 
	10/25    40%
	8/27      30%
	-10%
	

	Maths
	14/25    56%
	14/27   52%
	-4%
	

	Year 3
	
	
	
	

	Reading 
	12/34    35%
	16/38     42%
	+7%
	+4

	Writing 
	12/34    35%
	13/38     34%
	-1%
	

	Maths
	15/34    44%
	15/38  39%
	-5%
	

	Year 4
	
	
	
	

	Reading 
	17/39   44%
	17/38    45%
	+1%
	-1

	Writing 
	11/39    28%
	26/38   68%
	+40%
	

	Maths
	17/39   44%
	13/38   34%
	-10%
	

	Year 5
	
	
	
	

	Reading 
	32/52   62%
	29/52   56%
	-6%
	+/-0

	Writing 
	27/52    52%
	23/52   44%
	-8%
	

	Maths
	33/52    64%
	31/52    60%
	-4%
	

	Year 6
	
	
	
	

	Reading 
	24/49   49%
	31/52    59%
	+10%
	+3

	Writing 
	15/49  31%
	29/52   56%
	+25%
	

	Maths
	23/49    47%
	21/52  40%
	-7%
	


 Year 2 data is based on teacher judgement and Year 6 data based on SATs data
Our Pupil Premium numbers fluctuated throughout the year as more children joined new to our school, children leaving our school and the number of families applying for pupil premium rising throughout the year.
This table shows how many children start the year as pupil premium in each year group and how many were eligible in Summer 2. It also shows how many children left our school. 
Reduce % of Pupil Premium children that are PA to pre covid levels of 18.75%
21/22 151 PAs of which 87 were eligible for pupil premium (58%)
22/23 62 pupils who were eligible for pupil premium were a PA (24.9%)
23/24 64/299 pupils who were eligible for pupil premium were PA (21.4%)
24/25 /269 pupils who were eligible for pupil premium were PA (18.94%)
All PP and SEND children will be appropriately supported to ensure progress across the curriculum in school
Targeted academic support (for example, tutoring, one-to-one support, structured interventions) 
IDL
47 children across Keystage 2 who are eligible for pupil premium accessed IDL regularly. 
1 /47 pupils achieved +4 years progress (2%) 
2/ 47 pupils achieved + 2 years progress (4%) 
7/47 pupils achieved + 1 year progress (15%) 
37/47 pupils achieved between 0 and 11m progress (78%) 

Flash Academy
This has been used throughout the school to support vocabulary in lessons and individual children to develop their language and vocabulary in all subjects. 
Phonics
Groups of children to support their Phonics out of the 18 children who were eligible for pupil premium in Year 1 9 passed the Phonics check. The other 9 children made significant progress from their starting points.
A teacher took a group of 13children over the Autumn term in Year 2 4 of these children passed the Phonics check and 9 other children made significant progress from their starting point.
Year 1
Pupil premium children who passed 22/23   51.6%
Pupil premium children who passed 23/24    54%
Pupil premium children who passed 24/25    50%
Wellcomm
All children who completed the full programme of WELLCOMM made accelerated progress which ensured that they did not need to access the intervention again. This was carried on in year 1 for those children who were too low to access the intervention in Reception and those who needed to continue it following Reception. 
Wider strategies (for example, related to attendance, behaviour, wellbeing)
Thrive
15 children who were eligible for Pupil Premium accessed Thrive with a trained practitioner all children were baselined by their class teacher this then identified areas to work on with the children and when the children are able to meet the needs of the children, there is then work that can be carried out with the children in class.
Seedlings 
3 children who were eligible for Pupil Premium accessed Seedlings these were on a needs basis and all children completed all of the sessions and a report was completed which was then feedback to parents and practitioners.
Desty Island 
7 children completed the whole of Desty Island which supported the child in using self-regulation strategies in class.
Music
41 children had access to music lessons this was to enhance their cultural capital as well as support their self-esteem and confidence. All children carried on the lessons throughout the year. 
Re-Engage
6 children accessed Re-engage this year this supported them in and out of class in dealing with a variety of situations. 
Therapy Dog
9 children have worked with a play therapist and the Therapy dog going on dog, to improve their mental health and wellbeing




Externally provided programmes
	Programme
	Provider

	Reach out
	Charity – Reach Out

	Seedlings
	CAHMs

	Specialist music teachers
	Resonate

	Re-Engage
	Re-Engage Northwest 



9
